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Composition Terms

Please learn the definitions of the terms defined below, and be able to recognize examples of these terms in sentences.

l. PHRASE: a group of words (all used as one part of speech) that does not contain a subject and its verb.

     Examples: Running uphill, I quickly became tired. (participial phrase)

               To run uphill is difficult. (infinitive phrase)

               Running uphill is a good way to get in shape. (gerund phrase)

               They were running up the hill. (prepositional phrase)

               My grandmother, a kind woman, could tell a good story.  (appositive phrase)

2. CLAUSE: a group of words containing a subject and its verb


MAIN (INDEPENDENT) CLAUSE: a simple sentence that makes sense by itself, e.g., "A black bear was looking at me."


SUBORDINATE (DEPENDENT) CLAUSE: a clause that must be joined to a main clause before it makes sense as a sentence.  Subordinate clauses are introduced by (begin with) either a SUBORDINATE CONJUNCTION or a RELATIVE PRONOUN.

    
      Examples: 
Because she is so graceful, she received an award to study ballet.

                

He walks as though he is in pain.

               

After we finally reached the lake, we made camp and fixed our dinner.

                 

The girl whom you saw might have been my cousin.

                

The book that I borrowed from you was eaten by my grandmother.

                 

I hoped that we would have a good time.

                

What he says and what he does are often very different.

                 

Ignatz will say nothing about who broke your window.

5.  SUBORDINATING WORDS: words that connect main and subordinate clauses

     A. SUBORDINATE CONJUNCTIONS (introduce subordinate clauses): after, although, as, as if, as though, as _____ as, because, before, even if, even though, if, since, so that, than, though, unless, until, when, while, whenever, where

     B. RELATIVE PRONOUNS (introduce subordinate clauses, except in sentences that are questions): who, whom, which, what, that, whose, how, why

6. COORDINATING WORDS: words that can join equally important parts of sentences (e.g., two prepositional phrases) or equally important ideas (usually two main clauses)

     A. COORDINATE CONJUNCTIONS (connect equal words or word-groups): for, and, nor, but, or, yet, so (FANBOYS)
     B. CONJUNCTIVE ADVERBS: 


(1) however, for example, for instance, that is (These connectives always are enclosed in punctuation; when these connectives introduce a clause, a comma must come after them)

                             (2) accordingly, also, besides, consequently, furthermore, hence, indeed, instead, moreover, nevertheless, otherwise, similarly, still, therefore, thus, in fact (When these connectives introduce a clause, optional commas may follow them.)

     C. CORRELATIVE CONJUNCTIONS (used in building parallelism): both. . .and, either. . .or, neither. . .nor, not (only). . .but (also), whether. . .or

7. SENTENCE ERRORS--the two most serious technical mistakes a writer can make in a formal essay

    
 A. SENTENCE FRAGMENT (a sentence error--a serious mistake): a group of words punctuated like a sentence but containing no main clause

     

Examples: 
A friendly dog with a wagging tail.

                     


Because most people's schedules were really messed up.

 
B. RUN-ON SENTENCE (a sentence error--a serious mistake): two or more sentences which are either joined with no punctuation or joined only with a comma

    

Examples: 
I thought that I heard a burglar it was only my dog.

              



I thought that I heard a burglar, however it was only my dog.

The Paragraph

8. TOPIC SENTENCE: the general sentence in the paragraph that states the topic of the paragraph and reveals the writer's purpose (to explain and/or to support).

9. PARAGRAPH UNITY:  the principle that all the sentences and pieces of information in the paragraph are related to the main idea and to each other.

10. PARAGRAPH DEVELOPMENT: the principle that the topic sentence is fully explained and supported with specific examples, details, facts, reasons, and/or incidents.  These sentences show rather than tell the reader, answering the questions why and how of the topic sentence.  (In a formal essay, body paragraphs should be at least seven sentences long.)

11. PARAGRAPH COHERENCE: the principle that all sentences within a paragraph should flow together smoothly and logically so that there is not a sudden jump in thought from one sentence to another.

     (a) Show the relationship between the ideas of two sentences by using conjunctive adverbs and transitional expressions (e.g., "on the other hand," "in contrast," "in addition," "first," "second," etc.)

     (b) Refer to key nouns or to the ideas in the preceding sentence to show the connections between ideas.

     (c) Follow a logical order in the development of your discussion (e.g., order of importance, cause/effect order, comparison/contrast order are among the ways to create a logical development of your discussion).

Miscellaneous Rules for Formal Essays

Formal Essay Structure
1.  All essays must have a centered title.  In essay titles, capitalize the first word and all other words except for prepositions, articles (a, an, the) and coordinate conjunctions (and, but, or, nor, for, yet).  Your title should have no more than four or five words maximum and should reflect the specific subject of the essay, your ideas and your approach to the subject matter, not the title of a book about which you are writing.    Your title should be neither underlined nor enclosed in quotation marks.  It is not a published work. Use standard size 12 font for your title, not bold or italicized.

2.  In the first paragraph you must begin broadly, discussing the general subject of your essay.  The final sentence of the first paragraph presents the specific subject or thesis of your essay, called the thesis statement or controlling idea.  If the essay is based upon information in one or two works, the titles and authors of these works should also be included in the first paragraph. Titles of books or longer works should be underlined; titles of short stories and shorter works should be in quotation marks.

3.  Begin each of the supporting paragraphs with a transitional sentence which may include the paragraph's topic.  The topic sentence is then developed with specific explanation and/or support.  The use of quotations and specific incidents or facts from the work or works being discussed need to be included, carefully chosen and interwoven into the paragraph's discussion see Rule 13 below).

4. “Weasel Words” such as "in my opinion," "I think," "I believe," or "I feel" weaken your arguments; they are unnecessary.  Also, do not muddle the subject of your essay by inserting yourself with such expressions as "In my essay. . . ," "I have thought a long time about this assignment, and . . ., "or "In this paper I will. . . ."  Focus on the essay's thesis.

5.  Your concluding paragraph concludes; summaries are generally weak.  Begin with a rewording of the thesis statement, then broaden the discussion to a general observation about the significance of the essay's subject.

6.  Make sure that your essay is finished in the proper manuscript form (MLA format, title, margins double-spacing,  word-processed).

Punctuation of quotations
7.  Periods and commas ALWAYS go inside ending quotation marks.  Example:  "All right, then," Huck said, "I'll go to hell."

8.  Follow this form to set up a quotation:


    (a)  Incomplete clause / comma / quotation, as in this example:  Huck said, "All right, then, I'll go to hell."


    (b)  Completed clause / colon / quotation, as in this example:  Huck made an astonishing statement: "All right, then, I'll go to hell."


    (c)  Incompleted clause / no punctuation / partial quotation, as in this example:  Huck concluded that he would "go to hell."

9.  Use an ellipses mark (three periods each separated with a space) to indicate that some material has been omitted from a quotation; if the omitted material comes at the end of a quotation, add a fourth period for the period of the sentence.  For example, the original quotation might read, "It was awful thoughts and awful words, but they was said.  And I let them stay said; and never thought no more about reforming."  If you wished to use just a portion of that quotation, you would write it like this:  "It was awful thoughts and awful words, but . . . I let them stay said; and never thought no more about reforming."  You might also say, "It was awful thoughts and awful words. . . ."

10.  Use single quotation marks to indicate a quotation within a quotation, as in this example:  "His [Tom Sawyer's] eyes lit up, and he says,  'I'll help you steal him!' "

11.  (A) Use the bracket [ ], as illustrated above, to insert unquoted material or explanations into a quotation.  (B) If the quotation is four lines long or less, then include it within the body of the paragraph, and follow the quotation with the author’s last name and page number within parentheses ( ).  (C) If the quotation is five lines long or longer, then indent it two tabs (or ten spaces) from the left – block quote.  Following the period of the block quote, supply the author’s last name and page number within parentheses ( ).  See the Research Guidebook for directions.  

12.  The act of indenting a quotation implies that the indented material is a quotation.  You need to enclose indented material within quotation marks only if quotation marks appear around that passage in the novel (to indicate dialogue).  In other words, copy the indented quotation just as it appears in the book, as if you were cutting it out of the book and attaching it on to your essay.

13.  In using quotations, provide transitions both before and after the quotations:  set up or introduce the speaker of the quotation before citing it;  then relate the quotation to the sentence which follows it.  See “How to Integrate Quotations” and TIQUA.
Miscellaneous pointers for formal compositions
14.  Write in the present tense unless some historical reference demands past tense.  Do not needlessly shift verb tense.

15.  Hyphenate compounded adjectives (two or more adjectives that are needed together to modify a noun), such as soft-spoken woman, short-change artist, a once-in-a-lifetime experience.

16.  Spell out all numbers of one or two words, such as "twenty-five," "three hundred" versus "1,437."

17.  Do not use short-hand abbreviations such as & for "and" or w/o for "without."

18.  Be consistent in your language use; let your diction or word choice reflect the formal nature of your subject.  Avoid using slang (such as "dude," "cool," "awesome") or clichés (overused and unoriginal expressions, such as "busy as a bee," "few and far between," "last but not least," etc.).

19.  Never use second-person pronouns ("you," "your") in a formal essay except in a quotation or to address a specific reader.

20.  The most dangerous pronoun in a formal composition is this because too often it is used in a general or vague way rather than referring to a specific noun.  Such a vague reference will confuse rather than clarify your meaning.  Thus, a requirement only for the essays you write for this class:  always follow the pronoun "this" with a noun (this rule, this situation, this example).

Appositives and Appositive Phrases
To appose means “to place near or next to.”  Appositives and appositive phrases are words placed next to nouns and pronouns to provide additional information.

An appositive is a noun or pronoun placed after another noun or pronoun to identify, rename, or explain it.       

My dog, a spaniel, loves to chew.

Commas are used when the appositive contains nonessential (also called nonrestrictive) material – material that can be removed from the sentence without changing its meaning.  

If the material is essential (restrictive) to the meaning of the sentence, no commas are used.   My friend Bill was there.

An appositive phrase is a noun or pronoun with modifiers placed next to a noun or pronoun to add information and details.

I enjoy using my camera, a Canon Z70 with video and still features, when I go to the mountains.
Essential Versus Non-Essential Clauses and Phrases
The distinction between essential and non-essential applies to three types of phrases/clauses:

(A) the appositive phrase (a noun plus modifiers that restates another noun, as in this example:

"Ignatz and Otto, my best friends, are both ugly.")

(B) the participial phrase (a verbal phrase which is used as an adjective to modify a noun or pronoun, as in this example: "Barking wildly and wagging her tail furiously, my dog was eager to start our walk.")

(C) the adjective clause (a subordinate clause that begins with a relative pronoun; the whole clause is used as an adjective to modify a noun or pronoun, as in this example: "The person who ate
your English assignment is my grandmother.")

An element is essential (also called restrictive) if it is necessary to identify the noun/pronoun it restates or
modifies; the essential element answers the question "Which one?" If the clause or phrase is
essential, it should NOT be enclosed within commas. Consider the following examples.

(A) The teacher Mr. Bean is mean. (appositive phrase)

(B) The boy running down the street was yelling something about a galfump. (participial phrase)

(C) The teacher who is mean is Mr. Bean.

A non-essential phrase or clause (also called nonrestrictive) merely gives additional information about the noun/pronoun being modified or restated; it is not essential to identify which one. Often non-
essential phrases or clauses refer to a proper noun (the name of someone - Mr. Bean  or
something - Mobv Dick). Non-essential phrases and clauses ARE ENCLOSED WITHIN
COMMAS, as in the following examples.

(A) Mr. Bean . a teacher, is mean. (appositive phrase)

(B) Ignatz . running down the street, was yelling something about a galfump. (participial phrase)

(C) Mr. Bean , who is a teacher, is mean. (adjective clause)

Appositive Phrases with Dashes:
A note about appositive phrases: Use DASHES to set off non-essential appositives in the middle of a sentence (1) when the appositive is long; (2) when it is already punctuated; (3) when it is introduced by words such as for example or that is: and (4)when you want to be especially dramatic. 

Consider these examples. 
"Two battles - the battle at Saratoga and the battle at Yorktown Heights - were the subject of his research."
 "Yesterday I met three old neighbors from Chicago - Ed Wilson, his sister Linda, and their friend Ann Stanley - whom I haven't seen in years."
 "Some students - for example, Otto, Ignatz, and Hortense - always do well on tests."
Punctuation Rules
1. TITLES

     (A) UNDERLINE the titles of longer works--the names of books, plays, movies, CD titles, newspapers, magazines, and works of art – if handwriting.  (Also underlined are any foreign words or expressions that you might use.) Otherwise, ITALICIZE.
     (B) Put QUOTATION MARKS (") around the titles of shorter works--the names of short stories, poems, articles, essays, chapter titles and songs.

2. THE TWO MAJOR USES OF THE COMMA:

     (A) Place a comma after all introductory subordinate clauses and after all long introductory phrases (especially verbal phrases used as modifiers) to set off these clauses and phrases from the main clause of the sentence.

     Examples:  As soon as I saw the galfump, I started to laugh.

                Because the morning was so beautiful, I decided to walk to school.

                After we plodded through the "Student Handbook," everyone's morale was a bit drained.

                After climbing over the top of the ridge, we saw at least twenty mountain sheep.

                In the bottom drawer of my desk, you will find some paper.

                To pass the test, we had to pay attention in class. (modifying verbal phrase)

                Walking past the meadow, we saw a cow moose with triplet calves. (modifying verbal phrase)

     (B) Place a comma before a coordinate conjunction that separates two main clauses.  Do not use a comma before a coordinate conjunction if only a part of a main clause follows the conjunction.

     Examples: I had wanted to go to the dance, but I had to stay home.

               I may work with disadvantaged children as my career, or I may go into social work.

               She was sorry about not getting the job, yet she would not wallow in self-pity.

               The horse cantered across the field and then walked cautiously up to the barn.  (Why is there no comma before the coordinate conjunction?)

3. SEMICOLONS (;)--used only between equal grammatical units

     (A) between two closely related main clauses that are not connected with a coordinate conjunction.  Example: "I received a B last quarter; I am working hard for an A this quarter."

     (B) between main clauses if the second main clause contains a conjunctive adverb.  Example: "I was very tired by Friday; consequently, I was looking forward to the weekend" or "I was very tired by Friday; I was, consequently, looking forward to the weekend."

     (C) between items in a series if the items themselves contain commas. Example: "My best friends are Jim, an artist; Kathy, a girl who was raised in my home town; and Greg, her husband."

4. COLONS (:) 

     (A) Use only after a completed main clause but before a list of items, especially when "the following" is stated or implied.  Examples: "Three friends of mine competed in the ping-pong tournament: Ignatz, Hildegard, and Hortense." "Bring to class tomorrow several things: a favorite photograph, a favorite keepsake, an object that represents you, and a smile."  

     (B) Use only after a completed main clause but before a word, phrase, or clause that explains or restates the idea expressed in the main clause. Examples: "A week later I discovered the horrible truth: she had lied to me."  "Remember the most important generalization about the colon: when it is used in a sentence in formal essays, the colon comes after a completed main clause."

     (C) Use only after a completed main clause but before a direct quotation.  Examples: "Ignatz's speech captured our attention with his opening question: 'How soon is the human race going to blow itself up?'"  "In this sentence notice where the colon does not go: 'My best friends are Ignatz, Hildegard, and Hortense.'"

The Use of Quotations

A.) When used in an essay, quotations should support main ideas as examples.  They should not dominate, but provide explanation or illustration. Quotations should not be stuck into a paragraph like a postage stamp.  Rather, incorporate a quotation into the discussion of the paragraph.  Introduce the quotation, possibly with such phrases as, “For example, Huckleberry Finn says,” or “In reflecting on the good deed Huck does for the rascals on the sinking wreck, he comments, ‘. . . .’”  Then provide transition from the quotation to the paragraph’s next sentence.  ALWAYS tie the quotation into your paragraph topic.  A good rule is to both introduce a quote with your own words and then tie in your quote to your discussion with your own explanatory words:  in effect, you create a “sandwich,” with the quote between your own words.  

B.)  For quotations of four lines or less, enclose the quotation with double quotation marks (“), and put the page number or numbers of the quotation in parentheses just before the period of the sentence.  This is correct for MLA format.  For example, part of a paragraph about Huck’s belief in superstitions might read as follows:


When Huck and Jim were first on their own, Huck killed a rattlesnake, but forgot that its mate would likely show up.  Before he knew it, Jim had been bitten by a rattlesnake on the heel.  Jim told Huck that since Huck had touched a snakeskin a couple days earlier, bad luck would be coming, and here it was.  After that, when something went wrong, Huck would comment, “We both knowed well enough it was some more work of the rattlesnake skin . . .” (151).

If part of the quotation contains dialogue (someone speaking), use single quotation marks (‘) for the quotation with the quotation.  For example, 


When Huck was involved with the Grangerford and Shepherdson feud, he explains, “They held the candle, and took a good look at me, and all said, ‘Why he ain’t a Shepherdson – no, there ain’t any Shepherdson about him’” (155).

C.)  Block Quote:  For quotations five lines in length or longer, indent the left side ten spaces (tab twice), and double space the quotation just as you do the body.  In referencing the page number of the source, place it in parentheses following the period at the end of the quotation, not within the period as a regular quote. Do not use quotation marks around the block quote, unless the marks are used in the book to indicate dialogue.  See the Research Guidebook for an example.

D.)  Remember the correct punctuation marks that precede the quotation.

1.)  Tom Sawyer said, “Looky here, warn’t you ever murdered at all?” (295).  If an incomplete clause comes before the quote, set it off with a comma.

2.)  Huck responded in a matter-of-fact manner:  “No.  I warn’t ever murdered at all – I played it on them.  You come in here and feel of me if you don’t believe me” (295).   If a complete clause comes before the quote, set it off with a colon.

3.)  So Tom did come and touch Huck, and “it satisfied him” (295).   If the quotation is not a complete sentence, no punctuation mark sets it off.

4.) Huck shouted, “Jim!” (42).  For quotations that end with an exclamation mark or a question mark, place those marks within the quote, and then add a period following the parenthetical citation.  See 1.) above, also.

How to Integrate Quotations


Integrating quotations means “to weave the author’s words into your own sentences.”

Quotations should not just be thrown into your essay like hand grenades: They cannot be expected to do all the work for you. You may use block quotations in a research paper, but generally do not use them in a standard 2-3 page essay. Use only the best parts of your quotation. You should always document ideas and quotations. Use MLA style citations. Here is an example of an INDIRECT reference and a QUOTATION that is NOT well integrated. Note the use of ellipses to indicate missing material (which is NOT something you will need to do if you correctly integrate quotation).
The turning point in the struggle between Ralph and Jack is the killing of the sow (133-144). The sow is shown as a mother:  “sunk in deep maternal bliss lay the largest of the lot . . . the great bladder of her belly was fringed with a row of piglets that slept or burrowed and squeaked (134).

· Document ideas and references, especially direct quotations.

· Three ellipsis points are used when omitting words in the middle of a quoted passage.
· Four ellipsis points are used when removing information from a long quoted passage: for example, the end of one sentence and the next two sentences. The fourth point acts as a period, so only use this where a sentence should end.
· Do NOT use more than one period per sentence.

· ALWAYS make the mixture of the author’s words and your words grammatically correct.

· If you need to insert a word of your own, or change a letter in order to make the sentence grammatically correct, use brackets [].


“[S] in deep maternal bliss” (134), the sow is unaware of the danger approaching her.

Here is an example of a tightly integrated quotation.


“[S]unk in deep maternal bliss” (134) the sow is unaware of the approaching and “dreadful eruption from an unknown world” of British boys masked as savages, who will soon be laughing at Jack’s “reeking palms” (135) as they baptized with blood.

Note: This example has three integrated quotations in one sentence.  If all the quotes come from the same page, you can put the documentation at the end of the sentence. However, these do not come from the same page. The second quotation is not documented, because it comes from the same page as the quotation that follows it.


It is absolutely necessary that you learn to document your textual evidence, how to choose only the best parts of the evidence, and how to smoothly integrate your evidence into your own writing.

Sample from Student Essay

Original:

Montague then asked Benvolio to find out what was upsetting Romeo. When Benvolio and Romeo were talking, Benvolio tells Romeo to just forget about Rosaline. This is said on (pp. 51.11.46-47) “Tut man, one fire burns out anothers burning./ One pain is less’ned by anothers anguish.” This suggests that Benvolio knows that Romeo is playing a game, or that he has never been in love. So he thinks it is very easy to fall out of love.

Revised:


(Note integrated quotation, proper documentation for a drama, and tightening of sentences. Note also that the student’s writing above did not quote accurately.)
Telling Romeo to forget about Rosaline, Benvolio argues that “one fire burns out another’s burning; / One pain is less’ned by another’s anguish” (I.ii.46047), which suggests that Benvolio knows Romeo is playing a game. If falling in love is easy, Benvolio seems to be saying, then so is falling out of love.

Integrating Quotations Smoothly Into Text

Three ways to TIE quotations smoothly into text:

“T” Tag

“You brute. You brute,” Holden mutters as he leaves the compound where he and Ameera have spent many happy hours (87).

“Secretly, of course—I was all for the Burmese,” Orwell confides (22).

“I” Introduce

As Holden leaves the compound where he and Ameera have spent many happy hours, he mutters, “You brute. You brute” (87).

Orwell confided he “was all for the Burmese” (27).

“E” Embed
Holden mutters, “You brute. You brute,” as he leaves the compound where he and Ameera have spent may happy hours (87).

Orwell was “all for the Burmese” and hated working as an agent of the British Empire in Burma (27).

Parallelism
The purpose of parallelism is to make how something is said reflective of, or parallel to, what is said. The technique shows immediately what ideas are of equal importance or what ideas are being compared/contrasted. In addition, it helps a writer demonstrate logical thought. To make the structure of a sentence parallel, balance a word with a word (e.g., an adjective with an adjective, a noun with a noun, etc.), a phrase with a phrase (e.g., two prepositional phrases or two infinitive phrases), a clause with a clause (e.g., two clauses introduced with subordinate conjunctions or two introduced with relative pronouns). In fact, sentences and even occasionally paragraphs can be constructed in a parallel manner when the ideas are closely related.
I. Coordinate conjunctions (and, but, or, nor, for, yet) are like the balance point of a seesaw: they should balance equal words, phrases, or clauses. For example, consider how the parts of the following sentences are balanced around the coordinate conjunctions:
Ignatz is slow but thorough.
They enjoy running through the woods and climbing around the mountains.
I was desperate when I discovered that I was late and when I remembered that I had a test first period.
He wanted to be left alone and to work out his own problems.
She knew that the test was Tuesday, that she did not know the material, and that she had no time to study.
AWKWARD: The danger of the past was that humans could become slaves, and in the future there is danger because humans could become robots.
PARALLEL: The danger of the past was that humans could become slaves, and the danger of the future is that humans could become robots.
2.
Correlative conjunctions (either.. .or, neither. . .nor, both. . .and, not [only]. . .but [also], whether. . .or) demand parallel
construction: the form of the words that follow the first part of the correlative conjunction should be identical with the form of
the words that follow the second part of the conjunction. For example,
Students need support both at home and at school.
I saw a movement that I think was neither an animal nor a human.
AWKWARD: He was not only kind but also knew when to help people.
PARALLEL: He was not only kind but also helpful.
AWKWARD: I debated whether I should give the beggar money or to offer him food.
PARALLEL: I debated whether to give the beggar money or to offer him food. (Note the repetition of the "signpost" word "to" before the verb.)
AWKWARD: Our personalities are shaped by both our heredity and what type of environment we have. PARALLEL: Our personalities are shaped both by our heredity and by our environment. (Note the repetition of the "signpost" word, the preposition.) AWKWARD: They either arrived late, or I missed them. PARALLEL: Either they arrived late, or I missed them.
AWKWARD: The sentences are difficult to understand, not because they are too long, but too abstract. PARALLEL: The sentences are difficult to understand, not because they are too long, but because they are too abstract. (Note repetition of the "signpost" subordinate conjunction "because.")
3.
Compared and contrasted ideas within a sentence (or, rarely, among several sentences) should be expressed in a parallel
manner. Such comparisons/contrasts are often set up with the words not, never, and than. Also, make sure that equal things
are being compared. For example,
AWKWARD: It is easier to love humanity as a whole than loving one's neighbor. PARALLEL: It is easier to love humanity as a whole than to love one's neighbor. AWKWARD: His essay was more convincing than the other students. PARALLEL: His essay was more convincing than the essays of the other students. AWKWARD: My satisfaction came from making the sculpture, not the finished product.
PARALLEL: My satisfaction came from making the sculpture, not from seeing the finished product. (Note repetition of "from.")

Additional notes:

1. Parallel words share the same part of speech.  

My date was obnoxious, loud, and cheap; no doubt he thought I was gorgeous, personable, and witty.

2. Parallel phrases create an underlying rhythm to your speech and writing. 

             “For taking away our Charters, abolishing our laws, and altering the Forms of our Government. . .” (Declaration of Independence).

              “Now the trumpet summons us again – not as a call to arms, though arms we need – not as a call to battle, though embattled we are – but a call to bear the burden of a long twilight struggle. . .” (John F. Kennedy’s Inauguration speech)

3. Parallel clauses can give your writing balance as well.  For instance:


“Let every nation know, whether it wishes us well or ill, that we shall pay any price, bear any burden, meet any hardship, support any fri3end, oppose any foe to assure the survival and success of liberty.” 
.” (John F. Kennedy’s Inauguration speech)


“Our chiefs are killed; Looking-Glass is dead; Ta-Hool-Shute is dead.”  (Chief Josephs surrender speech, 1877).
TENSE OF A VERB
Tense indicates time.  Each  verb has three principal parts: the present, past, and past participle.  All six of the tenses are formed from these principal parts.  The past and past participle of regular verbs are formed by adding ed to the present form.  The past and past participle of irregular verbs are usually different words.

Present tense expresses action that is happening at the present time, or action that happens continually.  Rain falls.
Past tense expresses action that was completed at a time in the past. Hal forgot his lunch.
Future tense expresses action that will take place in the future.  Hal will eat.
Present perfect tense expresses action that began in the past but continues in the present or is completed in the present.  Hal has forgotten his lunch several times.

Past perfect tense expresses action that began in the past and was completed in the past. 

Hal had already reached school when he realized his ham sandwich was in the frig.

Future perfect tense expresses action that will begin in the future and be completed by a specifc time in the future.
Hal’s stomach will have grumbled by lunchtime. 

	TENSE
	ACTIVE VOICE

Singular
	ACTIVE VOICE

Plural
	PASSIVE VOICE

Singular
	PASSIVE VOICE

Plural

	PRESENT
	I see

You see

He/she/it sees
	We see

You see

They see
	I am seen

You are seen

He/she/it is seen
	We are seen

You are seen

They are seen

	PAST
	I saw
You saw

He saw
	We saw
You saw

They saw
	I was seen
You were seen

He was seen
	We were seen
You were seen

They were seen

	FUTURE
	I will see
You will see

He will see
	We will see
You will see

They will see
	I will be seen
You will be seen

He will be seen
	We will be seen
You will be seen

They will be seen

	PRESENT PERFECT
	I have seen
You have seen

He has seen
	We have seen
You have seen

They  have seen
	I have been seen
You have been seen

He has been seen
	We have been seen
You have been seen

They have been seen

	PAST PERFECT
	I had seen
You had seen

He had seen
	We had seen
You had seen

They had seen
	I had been seen
You had been seen

He had been seen
	We had been seen
You  had been seen

They had been seen

	FUTURE PERFECT
	I will have been
You will have seen

He will have seen
	We will have seen
You will have seen

They will have seen
	I will have been seen
You will have been seen

He will have been seen
	We will have been seen
You will have been seen

They will have been seen


Common Errors (see also: 50% Rule)
(1)  “a  lot”  (always two words)  **Remember our friendly monster, the Alot!
(2)  “to” versus “too”  


* “To” is either a preposition, part of a phrase, as in the underlined examples, “On their way to the store, Hildegard would not talk to Ignatz” or an infinitive that begins an infinitive phrase  (an infinitive is to plus a verb, like “to run”).   “To hike across the alpine plateaus is to experience more beauty and space than the eye can behold.”


* “Too” is an adverb that means “also” or “excessively.”  Consider the differences in the following examples:  Hildegard wants to go to a movie tonight, and I do, too.  I know one that is too good to miss, and I have studied too hard this week to stay home tonight.

(3)  “accept” versus “except”  


* “Accept” is a verb meaning “to receive” as in this sentence: Otto accepts anything given to him enthusiastically. 



* “Except” is a preposition meaning “leaving out” or “other than,” as in this example:  No one saw the accident except Otto.

(4)  “affect” versus “effect”  


* “Affect” is always a verb that means “to influence,” often emotionally, as in this example:  She was really affected by her parents’ divorce.  


* “Effect” is usually used as a noun meaning “the result”; but it also can be used as a verb meaning “to bring about.”  See the difference in these sentences:  The effect of the divorce on the whole family was shattering.  The transition to solar power was effected last year.

(5)  “there” versus “their” versus “they’re”  


* “There” refers to a place or is used as an expletive to start a sentence, as in this example:  There is a bear over there.  


* “Their” is a plural possessive pronoun (like “our”), as in these examples: Their prognosis is very optimistic.  Their joy and their gratitude for life have both grown as a result. 


* “They’re” is a pronoun contraction that means “they are,” as in this example:  They’re going to the game tonight.

(6)  Pronoun contractions are words like “it’s” (it is), I’d (I would), we’ve (we have); apostrophes with pronouns indicate that one or more letters have been omitted.  By contrast, a pronoun with an s but no apostrophe (like “its,” ) is possessive.  It’s true that the old table has lost its luster and grain pattern, but if I sand and refinish its surface, I know I can bring back its beauty.  It’s too nice a table to waste.
(7)  If a completed thought (a main clause or independent clause) follows words like and, but, or, nor, and for (called coordinate conjunctions), a comma must come before the conjunction, as in this example:  I love to fly fish ,    but I am not very good.   
PARTS OF SPEECH
NOUNS:   A Noun is the name of a person, place, or thing.

Compound Nouns are made up of more than one word: station wagon,   daughter-in-law

Common Nouns name any one of a class of people, places, or things:  a president
Proper Nouns name specific people, places or things.  *Take capital letters:  President Johnson
Concrete Nouns - name things that can be perceived by the senses: stadium, St. Louis, Wrigley Field
Abstract Nouns - name things that cannot be perceived by the senses: beauty, joy, justice
Collective Nouns - singular nouns that refer to groups of people or things: army, flock, class, herd
PRONOUNS:  Words that take the place of nouns

Personal: pronouns that change their form to express person, number, gender, and case.  Examples:   I, you, her, his, its, they, yours.

Reflexive:  ends in -self or -selves., adds information to a sentence. Jane taught herself sewing.
Intensive:  ends in -self or -selves, adds emphasis to a noun or pronoun

The mayor himself presented the plaque.  (Often follows noun or 
pronoun)

Demonstrative:  directs attention: this   that  these those    Be sure to bring that with you.
Relative: begins a subordinate clause: that, which, who, whom, whose. Ted bought the gift that he liked.
Interrogative:  begins a question:  what, which, who, whom, whose.  Whose are these?
Indefinite:  refer to people, places, or things, often without specifying which ones: 

another, anyone, everyone, something, both, many,  most

VERBS:   Words that show action or state of being.

Action Verbs are verbs that show physical or mental action.  Jerry daydreamed often.
Transitive verbs (action) have a direct object.  "She lost her gloves."

Intransitive verbs (action) do not have a direct object.  "He ran daily."

Linking Verbs connect the subject to a word or words in the predicate that rename or describe the subject:    is (to be forms), appears, seems, becomes.  "Tom will be president." "Elaine seems talkative."
Helping verbs - verbs added to another verb to make a verb phrase.  (Called Auxiliary verbs also)  Forms of "be": am, can, will be, should have been,  OR others: do, does, did, have, shall, should, would, could   

ADJECTIVES:

Adjectives describe a noun or pronoun.  They answer the questions:

What kind?   Which one?  How many?   How much? (Hint:  Adjectives usually come just before the noun or pronoun.)  seven days

few people

new money
Nouns as Adjectives:  if a noun answers the question "What kind?"  or "Which one?"  about a noun or pronoun, it is used as an adjective. picnic table   Italian spaghetti    (proper adjective)

Articles:   come before nouns : definite -- "the" --;   indefinite -- "a",  "an"




Pronouns as adjectives:    possessive :  my, yours, its; demonstrative:  this, that, these; interrogative: what, which, whose;  indefinite:  each, both, all    

ADVERBS:
Adverb: a word that modifies a verb, adjective, or other adverb.  Often end in -ly.


1.)  Modifying verbs:  answers questions   "Where?"   "In what manner?"   "To what extent?" 



We did not go.     Wash your hands completely.

2.)  Modifying adjectives:  answers question   "To what extent?"  He was slightly nervous.   
3.)  Modifying adverbs:  answers question   "To what extent?"  She practiced very diligently.     
PREPOSITIONS:

[image: image5.jpg]


Preposition: a word that relates a noun or pronoun that appears with it to other word or words in sentence.    Always take an object.  In this example, building is the object:   in the building
Prepositional phrase:  group of words that includes preposition and noun or pronoun called object.

about the game

Common prepositions: above, at, before, below, by, down, for, from, in, into, near, of, on, out, over, through, to, up, with, without
CONJUNCTIONS:
Words used to connect other words or groups of words.

Coordinating conjunctions and correlative conjunctions join similar words or word groups.


When a coordinate conjunction connects two clauses, a comma precedes the conjunction.

coordinating :  and   but   for     yet     or      *   Jill likes skiing, but she went skating.

correlative:  both...and    not only.. but also    Useful for parallelism.
Subordinating conjunctions:  connect subordinate clauses to independent clauses.


after   because   before   if    since   until    that    where     when 

Conjunctive adverb:   an adverb that acts as a conjunction to connect complete ideas.  Also called transitions.     Accordingly, again, also, besides, furthermore, however, moreover, then.    Use a semicolon before and a comma after a conjunctive adverb. 
  She forgot her lunch;  consequently, she was hungry.

INTERJECTIONS: Words expressing feeling or emotion and functioning 
independently of the sentence:    alas     hurray    oh     well       wow

THE SENTENCE AND ITS PARTS

· A sentence is a group of words that contains a subject and verb, and expresses a complete thought.

· A sentence fragment is a group of words that does not express a complete thought.

· The subject tells whom or what the sentence is about.  Simple subject: the key word (noun or pronoun.)

· The predicate tells what the subject is, what the subject does or did, or what happened to the subject.  Simple predicate: the verb (including helping verbs)

KINDS OF SENTENCES.  A CLAUSE is a group of words with a subject & verb.

· Simple – one independent clause

· Compound – two or more independent clauses (no dependent)

· Complex – one independent clause, one or more dependent clauses (a dependent clause is also called a subordinate clause)

· Compound Complex – two or more independent clauses, and one or more dependent clauses

SUBJECTS IN UNUSUAL ORDER

· The verb or any part of the verb phrase comes before the subject.

· In Imperative sentences (commands or orders) the subject is usually not stated (implied).  It is you.

“Find the keys.”  (You) “Find the keys.”  The noun of direct address is never the subject.

· In Interrogative sentences (questions), the subject comes after the verb or between parts of the verb.

To find the subject of an interrogative sentence, change the sentence to declarative.  Find the verb; ask who or what?

· In sentences beginning with Here or There, the subject follows the verb.

· Inverted Order for Emphasis:  The subject is placed after the verb in order to receive greater emphasis.   “Down the river sailed the boat.”

VERBS

· Action verbs – may be physical or mental.

· Transitive verbs – express action directed to an object:  Action passes from the doer (subject) to the receiver (direct object).  George kicked the ball. 

· Intransitive verbs – express action not passed to an object.  Bev dreamed.  

· Linking verbs – (state of being verb) link the subject with a word or words in the predicate which identify or describe the subject.  The pizza was good.    (May include forms of be, appear, become, remain, seem, turn, smell, taste, feel, look, sound)

COMPLEMENTS:  words in the predicate which complete the action of some verbs and all linking verbs.  

· Complements which complete Action Verbs:

· Direct Objects – receive the action of the verb (answers who or what received the action)

He read the book.
· Indirect Objects – tell whom or what receives the Direct Object.  The IO may not follow “to” or another preposition.  If it did, it would be the object of the preposition.

 I showed Mom my report.

· Complements which complete Linking Verbs

· Predicate Nominative – noun or pronoun in the predicate that follows a linking verb and renames or explains the subject (a Subject Complement).   Tom is my friend.

· Predicate Adjective – an adjective that follows a linking verb and that modifies or describes the subject (a Subject Complement)   Jill seems happy.

· Compound Construction – Subjects, verbs, and complements may be compound.

COMPOSITION

The Writing Process
1. General topic or problem

2. Thinking (exploring and investing yourself, brainstorming, clustering, focusing, questioning, RAFTing) – 40% of a good essay

3. Controlling idea or thesis statement

4. Planning or outlining body paragraphs – each body paragraph to focus on a different major point to explain and support the thesis with developing detail

5. Rough-Draft copy (working out what to say)( You may have MANY “rough” drafts
6. Revision (concentrating on how you said it – adding, deleting, changing, polishing style)

7. Editing (focusing on the technical parts, mechanics)

8. Manuscript form/ “Final” draft (Although it’s never REALLY done!)
9. Proofreading (by someone else)

10. Publishing (making public)
The Paragraph
· Topic Sentence:  the general sentence in the paragraph that states the topic of the paragraph and reveals the writer’s purpose (to explain and/or to support and/or to illustrate).  Generally, the topic sentence tells the reader; all of the other sentences show the reader.

· Paragraph Unity :  the principle that all the sentences and pieces of information in the paragraph are related to the main idea and to each other (unity = one paragraph, one idea).

· Paragraph Development:  the principle that the topic sentence is fully explained, supported, and/or illustrated with specific examples, details, facts, reasons, and/or incidents.  These sentences show rather than tell the reader, answering the questions how and why of the topic sentence.

· Paragraph Coherence:  the principle that all sentences within a paragraph cohere or “stick together” or flow together smoothly and logically so that there is no sudden jump in thought from one sentence to another.
Proofreading Symbols
¶      start a new paragraph

R/O     run-on (two complete thoughts run together with no punctuation)

/\      insert a word or a letter

C/S     comma splice  (two sentences connected by a comma)


O      add a period or comma

SF    Sentence Fluency

sp     check spelling


frag   fragment

         transpose these letters or words
 ||       parallelism

agr    agreement



pv      passive voice

P       check for punctuation

wc    word choice

h       capitalize this letter

/        make lower case

Constructing Effective Body Paragraphs


Each body paragraph must have a topic sentence.  Then, provide context for a quotation or a paraphrase example to support the idea/assertion of the topic sentence.  Next, you should provide that example.  Then, you should explain how the example/idea supports your thesis statement.  DO NOT merely tell your reader what the quotation means; this can lead to summary.  You need to analyze.  What does the idea show?  Why is it important?  What does it suggest?  What does it signify?  And so on….

Follow TIQA*:

Topic sentence

Introduce quotation: put the quotation into context.

Quotation: provide your quotation

*Analyze: explain to the reader the importance of the quotation and how it supports your topic sentence.

Transition sentence: transition from the first example to your second example.

Introduce quotation: introduce your second piece of evidence.

Quotation: provide your second quotation.

*Analyze: analyze your second quotation, and if possible, tie the two pieces of evidence together to make a larger argument.

Thesis:  Surrounded by the growing fear of the beast, Jack uses his instinct to manipulate and oppress the other boys 

as he fights to gain dominance.   
Example of a second body paragraph:

Topic sentence:
On an island with no adults, Jack also offers protection from the beast, directing the  

boys’ focus to himself and the security he provides. 

Introduction of Quotation:  In an island meeting, a small boy reports of  

a beast from the water, and fear plants itself in the hearts of boys both young and old. 

Quotation:  In the midst of chaos, Jack shouts, “If there’s a beast, we’ll hunt it down! We’ll close in and beat 

and beat and beat‐” (84). 

Analysis:  In providing this appealing solution, the end of fear and nightmares, Jack 
gains the approval and dependence of the boys. In this false sense of security, Jack starts to  

convert fear into allegiance and loyalty to him and his cause. As the boys begin to feed Jack  

their trust, he in turn, begins to bind them with it.   
Another Example:

Topic Sentence:  Although Jack uses much cleverness and wit, he relies heavily on physical means to  

attain power. 

Introduce Context for Quotation:  Coming back from the first fruitful pig hunt, Jack finds himself the cause of much  

anger for letting the fire go out when a ship had passed. 

Quotation:  Unable to save himself from this blame, Jack resorts to physical violence, “[sticking] his fist into 

Piggy’s stomach,” (65). 
Analysis:  In showing them his capacity for aggression, Piggy, as well as the other watching boys, learns to  

fear and respect Jack. This fear, combined with that of the beast, causes many boys to side with  

Jack and do as he wishes in order to avoid getting hurt.  

Example:

Topic Sentence:  In her school without walls, Miss Moore provides a hands-on 

                                  education that forces the students to discover new knowledge.

Introduce Quote: After sitting around for a while in the impoverished neighborhood, Miss 

                                  Moore tells her students to get into a cab, which delivers them to the 

                                  classroom for the day: FAO Schwarz.  While in the cab, Miss Moore

Quotation:             "hands [Sylvia] a five dollar bill and tells [her] to calculate 10 percent tip

                                  for the driver" (2).

Analysis:              Miss Moore uses the cab ride as a teachable moment.  This is a sign of a

                                  great teacher.  Miss Moore does more for Sylvia in those few moments

                                  than probably most of Sylvia's math teachers at school.  Typically American

                                  education assumes that knowledge can be jammed into a student's mind.

                                  Miss Moore provides a practical basis for the knowledge and allows the

                                  student to come to it on her own.

Transition:            Using teachable moments and hands-on education works for Miss Moore more

                                  effectively when she applies these teaching strategies to greater life lessons, such

                                  as the lesson on dispelling the American dream.

*The idea of TIQA is from chapter 2 of Pat McKeague's Writing about Literature: Step by Step.
Effective Transition Sentences
The following presents four different ways to ensure smooth transition between the ideas of paragraphs.

Thesis Transition
In some essays the transitions between body paragraphs are naturally built into the essay's thesis statement/controlling idea when these state or imply the subjects (and organization) of the paragraphs that will follow.  For example, consider the following controlling idea for a five-paragraph essay as it might be stated at the end of an introductory paragraph. After having discussed the wide popularity of Mark Twain's humor, the paragraph concludes, “Far from being casually or superficially presented, however, Mark Twain's use of humor has at least three serious purposes."  The three body paragraphs of the essay could then begin, "An obvious purpose of Twain's humor is to . . .," "A more important use of humor by Twain is to. . .," and "However,  perhaps the most significant reason for Twain's use of humor is to. . . ."

Word Transition

Repeat a key word or phrase from the last sentence of the previous paragraph.  As an example, suppose that this final sentence read, "Thus, despite their questionable social or moral reputations, most of Mark Twain's characters are treated with a kind tolerance for their individual differences and peculiarities."  The first sentence of the next paragraph might then provide a transition through a reference back to this concluding sentence: "Though Mark Twain may kindly embrace individual differences and peculiarities, he is not so kind in his treatment of social injustices." The paragraph would then develop this topic by explaining and illustrating Twain's attitude toward social injustice.

Idea Transition

Repeat a key idea from the last sentence of the previous paragraph.  For example (using the same sentence given above), a writer might "hook" the idea by writing, "Unlike his gentleness toward individual characters [a reference to 'a kind tolerance for their individual differences. . .'], Mark Twain is savage in his attitude toward social injustices."

Topic Transition
Repeat in the introductory subordinate clause part or all of the previous paragraph's topic sentence; then introduce in the concluding main clause the new topic sentence for the present paragraph.  For example, one might write, "Although Mark Twain is kind in his characterization of individuals [a different wording of the topic sentence of the previous paragraph], he is neither kind nor gentle in his attitude toward social injustice."  Of all these four methods, perhaps the Topic Hook is the most sophisticated because it shows the relationship between the key ideas of two paragraphs.  Its effectiveness, obviously, depends upon the writer's choice of the best and most logical subordinate conjunction--one that shows addition or contrast or cause/effect, depending on the nature of the relationship between the topic sentences.

Transitions: While transitions should not dominate your writing, they should connect the parts of your text and help construct a strong argument. Transitions include adverbs, conjunctive adverbs, and phrases; careful use of appropriate transition words tie together your writing, creating powerful links between ideas in your paper and making logical connections for your reader.  See also http://www.wisc.edu/writing/Handbook/Transitions.html, the University of Wisconsin’s Writing Center, for other suggestions.


Thesis Exercise

From Rosenwasser, David and Jill Stephen, Writing Analytically, 2nd Ed., Harcourt College Publishers, 2000.

The five kinds of weak thesis statements are ones that

1. Make no claim

2. Are obviously true or a statement of fact

3. Restate conventional wisdom

4. Offer personal conviction as the basis for the claim

5. Make an overly broad claim

A thesis is an idea.

· An idea answers a question; it explains something that needs to be explained.

· An idea usually starts with an observation that is puzzling, with something that you want to figure out rather than something that you think you already understand.

· An idea may be the discovery of a question where there seemed not to be one.

· An idea may make explicit and explore the meaning of something implicit—an unstated assumption upon which an argument rests, or a logical consequence of a given position.

· An idea may connect elements of a subject and explain the significance of that connection.

· An idea often accounts for some dissonance—that is, something that seems not to fit together.

WEAK THESIS-The thesis that makes no claim

Examples:

1. I’m going to write about Darwin’s concerns with evolution in The Origin of Species.

2. This paper will address the characteristics of a good corporate manager.

Solution:  Raise specific issues for the essay to explore.


Solution Examples:

1. Darwin’s concern with survival of the fittest in The Origin of Species leads 

him to neglect a potentially conflicting aspect of his theory of evolution-

survival as a matter of interdependence.

2. The very trait that makes for an effective corporate manager-the drive to succeed-can also make the leader domineering and therefore ineffective.
WEAK THESIS-Obviously true or statement of fact

Examples:

1. The jean industry targets its advertisements to appeal to young adults.

2. The flight from teaching to research and publishing in higher education is a controversial issue in the academic world.  I will show different views and aspects concerning this problem.

Solution:  Find some avenue of inquiry (a question about the facts or an issue raised by them). Make an assertion with which it would be possible for readers to disagree.

Solution Examples:

1. By inventing new terms, such as “loose fit” and “relaxed fit,” the jean industry has attempted to normalize, even glorify, its product for an older and fatter generation.

2. The “flight to teaching” to research and publishing in  higher education is a controversial issue in the academic world.  As I will attempt to show, the controversy is based to a significant degree on a false assumption:  that doing research necessarily leads teachers away from the classroom.
WEAK THESIS-RESTATES CONVENTIONAL WISDOM
Examples:

1. An important part of one’s college education is learning to better understand others’ points of view.

2. From cartoons in the morning to adventure shows at night, there is too much violence on television.

3. “I was supposed to bring the coolers; you were supposed to bring the chips!” exclaimed ex-Beatle Ringo Starr, who appeared on TV commercials for wine coolers a few years ago. By using rock music to sell a wide range of products, advertising agencies, in league with corporate giants such as Pepsi, Michelob, and Ford, have corrupted the spirit of rock and roll.

Solution:  Seek to complicate-see more than one point of view on-your subject.  Avoid conventional wisdom unless you can qualify it or introduce a new perspective on it.


Solution Examples:

1. Although an important part of one’s college education is learning to better understand others’ points of view, a persistent danger is that students will be required simply to substitute the teacher’s answers for the ones they grew upon uncritically believing.

2.  Although some might argue that the presence of rock-and-roll soundtracks in TV commercials has corrupted rock’s spirit, this point of view not only falsifies the history of rock but also blinds us to the ways that the music has improved the quality of television.

WEAK THESIS-Offers personal conviction as the basis for the claim.

Examples:

1. The songs of the punk rock group Minor Threat relate to the feelings of individuals who dare to be different. The group’s songs are composed of pure emotion.  Pure emotion is very important in music, because it serves as a vehicle to convey the important message of individuality.  Minor Threat’s songs are meaningful to me because I can identify with them.

2. Sir Thomas More’s Utopia proposes an unworkable set of solutions to society’s problems because, like communist Russia, it suppresses individualism.

3. Any individual, if he looks deeply enough into his soul, knows what is right and what is wrong.  The environment should be protected because it is the right thing to do, not because someone is forcing you to do it.

Solution:  Try other points of view honestly and dispassionately; treat your ideas as hypotheses to be tested rather than obvious truths.  In the following examples, the opinions have been replaced with ideas, theories about the meaning and significance of their subjects that could be supported with evidence.


Solution Examples:

1. Sir Thomas More’s Utopia treats individualism as a serious but remediable problem.  His radical treatment of what we might now call “socialization” attempts to redefine the meaning and origin of individual liberty.

2. Although I agree with the argument that the environmentalists and businesses should work together to ensure the ecological future of the world, Kirkpatrick’s argument undervalues the necessity of pressuring businesses to attend to the environmental concerns that may not benefit them in the short run.

WEAK THESIS-MAKES OVERLY BROAD CLAIM
Examples:

1. Violent revolutions have had both positive and negative results.  

2. There are many similarities and differences between the Carolingian and the Burgundian Renaissances.

3.  It is important to understand why leaders act in a leadership role.  What is the driving force?  Is it an internal drive for the business or group to succeed, or is it an internal drive for the leader to dominate others?

Solution:  Convert broad categories and generic claims to more specific assertions; find ways to bring out the complexity of your subject.
Solution Example:

1.  Although violent revolutions begin to redress long-standing social inequities, they often do so at the cost of long-term economic dysfunction and the suffering that attends it.

SENTENCE VARIETY  
(It makes sentences as delicious as a BLT.)

    Sentence Variety is the spice of good writing--it flavors the meaning and highlights the mood or atmosphere which the writer wishes to create.  Moreover, it almost automatically increases the maturity level of the writing.  To create sentence variety, concentrate on three things.


    First, consciously vary the types of sentences that you write.  Have a purpose for each type of sentence.  Use a simple sentence (which contains only one main clause, no subordinate clauses) for ideas you which to emphasize.  Use a compound sentence (two or more main clauses, no subordinate clauses) to show a balance between two ideas you wish to compare or to contrast.  Primarily depend on the more mature complex (one main clause, one or more subordinate clauses) or compound-complex (two main clauses, one or more subordinate clauses) sentences, for these show both the relationship between two or more ideas and  the idea (main clause) you wish to emphasize.


    Second, vary the beginnings of sentences: starts with modifiers, phrases, subordinate clauses, transposed appositives (when the appositive comes before the noun it restates), instead of always beginning the sentences with the subject of the main clause.


    Finally, vary the sentence lengths so that you can use short sentences for effect and emphasis, long sentences for detailed explanation or support or for creating the appropriate mood, and middle-length sentences for transition and balance.  For example, notice how the following sentence emphasizes the key idea by beginning with the reason (subordinate clause) before ending with the conclusion (main clause):  "Because the movie distorts two of the book's characters and leaves out several key scenes, I recommend that you read the book first and then see the movie." 

Next, notice how the following example, by beginning with prepositional phrases, holds the reader's attention and finally delivers the main idea as a climax:  "Without warning, without provocation, a soldier turned to the crowd and fired."  

Finally, in this last example notice how two contrasted ideas are balanced and emphasized by being expressed in a parallel compound sentence: "Hildegard was both compassionate and thoughtful, but Ignatz was neither good nor wise."


    In summary, practice sentence variety in essay revisions (1) by varying sentence Beginnings,  (2) by varying sentence Lengths, and  (3) by varying sentence Types-- the BLT of sentence variety.  

Look at the variety in Beginnings, Lengths, and Types in the following sentences:

     The possessions of Christopher Alexander Pellett were these: his name, which he was always careful to retain intact; a suit of ducks [English tropical clothing], no longer intact, in which he lived and slept; a continuous thirst for liquor; and a set of red whiskers. Also he had a friend.  Now no man can gain friendship, even among the gentle islands of Polynesia, except by virtue of possessing some definite quality.  Strength, humor, villainy--these traits he must show, which a friend can catch and hold.  How, then, explain the loving devotion lavished upon Christopher Alexander Pellett by Karaki?  This question was the mystery of Fufuti.









--John Russell

 5 PARAGRAPH THESIS-STRUCTURED ESSAY
Simply stated, a thesis-structured essay is an essay built around one thesis or controlling idea.  Of all essay forms, the thesis-structured essay is the most common, most frequently used form in classrooms, for it provides an ideal formal structure to present and to discuss a single, limited generalization.


TITLE (centered)

INTRODUCTORY PARAGRAPH






Strong opening sentence






Introduction to the essay’s general subject

Concludes with the specific thesis statement or controlling idea, the focus for the essay’s discussion.






FIRST SUPPORTING PARAGRAPH

Topic sentence

Supporting information

Concluding sentence


SECOND SUPPORTING PARAGRAPH

Topic sentence

Supporting information

Concluding sentence


THIRD SUPPORTING PARAGAPH

Topic sentence

Supporting information

Concluding sentence

CONCLUDING PARAGRAPH 
First sentence, restatement of thesis statement (using different words)

Explain importance/value/implications of ideas discussed in body paragraphs; tie in with words/ideas mentioned in the Introductory Paragraph.

Strong final sentence – a “clincher”


The T
The Thesis Statement states the main point of the essay, the focus.  It is the idea explained in the essay.  Each paragraph in the body of the essay develops one aspect of the main point.
THE THESIS STATEMENT:

1. It will be a complete sentence, not a fragment.

2. It will have a narrow focus.

3. It will be expressed in literal, not figurative, language.

4. It will contain only those elements related to the topic.

5. It will be a statement, not a question.

6. It will show confidence, avoiding any hesitant phrases like “I think” or “In my opinion.”

7. It will predict the essay for the reader (the “promise to the reader”).

8. It will pose an interesting problem which includes tension, often through such words as “although, even though, however, while, despite, but, or yet.”  
Examples:         “Despite the need for a new computer system, financial and social considerations forbid any changes in our bookkeeping process.”

 “More than any other social ill, a lack of housing forces some people to live on the streets, thus creating new problems for social workers.”

“In recent years, our team has had a horrible record of wins and losses; however, because of a new manager, a successful draft, and a remodeled stadium, this year’s team will probably win the pennant.”

STRATEGIES FOR WRITING COMPARISON/CONTRAST ESSAYS


There are three types of organization patterns for comparison/contrast essays: let’s call these the “railroad,” the “tennis court,” and the “sock sorting” patterns.

I. Railroad pattern.  The writer says everything about “A” and then says everything about “B” in a parallel manner, like laying down railroad tracks.  If the parts of “A” and “B” are substantially different, this pattern can be effective.

II. Tennis Court pattern.  The writer chooses one point for “A” and “B” and discusses it as it applies to both “A” and “B” and then selects another point and discusses it as it applies to both “A” and “B”; the writer of the paper moves back and forth between the two items being compared – like a tennis ball.

III.  Sock-Sorting pattern.  The writer first discusses the similarities between “A” and “B” and then turns to a discussion of the idffere3nces between “A” and “B,” like sorting socks and putting all the brown ones in one pile and all the black ones in another.

Examples


Railroad pattern

Thesis


I. “A”

     a.  point 1

     b. point 2

     c. point 3

II  “B”

     a. point 1

     b. point 2

     c. point 3

Conclusion

(Thanks to Linda Shadiow, English Department, M.S.U.)

Compare and Contrast Diagram

Concept I __________________




Concept 2 ________________________



Claim, Evidence, Warrant

Paragraphs in an essay should move from a telling statement, or “claim,” providing the topic and assertion for that particular paragraph, to showing statements, or “evidence,” giving details carefully chosen to prove the value or merit of the assertion.  A paragraph should have more showing than telling statements.  Claims or Assertions without evidence are insufficient.  A general statement may tell, but a specific statement will show. Finally, the paragraph should wrap up with a precise statement summing the importance of what has just been said.  This can be considered the “warrant,” or so what portion of the paragraph.  

In the body paragraphs, each topic sentence should be a claim.  An additional telling statement may be necessary to move from one phase of the topic to another. Remember, a telling statement is a “promise to the reader” that details will follow to illustrate, explain, or prove the statement.  Finally, a so what statement concludes by recapping the importance of what has just been said. The pattern for the sentences may look like this:

 
T(topic sentence) + S + S + S + S + SW.

   
A longer paragraph may be in this pattern:


T + T/S + S + S + S + S. T + S + S + S + S + S + SW.

Telling Statement


Showing Statement

So What Statement
Broad




Narrow



Concludes

Abstract



Concrete


States Importance of ideas

General Picture


Specific Examples

Leaves no doubt of main idea

Assumptions



Proof



May point the way to the next 

Assertions



Reasons



paragraph

Sentence Examples, Telling - Showing

Telling




Showing





My neighbor is friendly.

My neighbor waves to me.

The war has ended.


People are waving flags and cheering.

That is a huge building.

The building is twenty stories high.

Saturday nights are fun.

We dance every Saturday night.

A paragraph is like a box; it has three parts: a “telling sentence,” also called a topic sentence (which is the box), “showing” sentences providing details or examples (which are the present inside the box), and the “so what,” conclusion, or closing sentence (which is like a bow that ties the whole thing together).  

Other language used to express this same concept is claim, evidence, warrant.  See the chart below for how these terms compare to one another.  See “The Toulmin Model” for more information on claim, data, and warrant.

	Tell Me  →
	the introduction tells the reader what the essay will prove or contain
	Thesis/Topic sentence
	Claim

	Show Me →
	the body paragraphs use examples, facts, and other proof to support the contention of the thesis
	Proof/Quotes/Examples
	Evidence

	So What? →
	the conclusion answers that question when the writer demonstrates the importance of the thesis idea,  ends with an insight, or a call for action.


	Conclusions
	Warrant


Argumentative Writing

An argumentative writing takes the act of persuasion further by not only attempting to convince the reader of the importance of an assertion, but by providing reasons why the particular assertion is better than others. Before drafting a persuasive writing, complete a detailed outline, following the traditional organization of an argumentative writing.  See the outline format, below.

Thesis Statement: In an argumentative or persuasive paper, you are making a claim about a topic and justifying this claim with reasons and evidence. This claim could be an opinion, a policy proposal, an evaluation, a cause-and-effect statement, or an interpretation. However, this claim must be a statement that people could possibly disagree with, because the goal of your paper is to convince your audience that your claim is true based on your presentation of your reasons and evidence. An argumentative thesis statement will tell your audience:

· your claim or assertion

· the reasons/evidence that support this claim 

· the order in which you will be presenting your reasons and evidence 

Example: Barn owls' nests should not be eliminated from barns because barn owls help farmers by eliminating insect and rodent pests.  

A reader who encountered this thesis would expect to be presented with an argument and evidence that farmers should not get rid of barn owls when they find them nesting in their barns. 

· In your Introduction, establish your argument by providing a “lead,” warming your audience up with the information they need to understand your topic, and then offering a “Thesis Statement” which will predict the substance of your talk.

Aristotle subdivided the art of inventing arguments into ethos, pathos & logos. Good persuasive writing includes some of each of these elements.  Ethos is the establishment of good character.  Pathos is the appeal to emotion. Logos is the use of reason, establishing an argument.

The traditional disposition or organization of an argumentative paper or speech is as follows:

· Introduction – establishes argument, and clarifies the importance of the issue. 

 Includes a Lead (Attention-Grabber)

· Statement of Case –tells the story behind the argument, offering background information (also called Explanation of Argument). (establishes ethos or good character)

· Proposition Statement – carefully states central proposition, as a thesis statement
· Refutation – refutes opposition arguments, exposing faulty reasoning; anticipates readers’ concerns, exposes biases, offers at least one counter-argument for each error in reasoning

· Confirmation – develops case, using examples, facts, statistics (support), in one to three paragraphs (offers logos or reasoned support)

· Digression – offers appealing anecdotes or description (appeal to pathos or emotion)

· Conclusion – finishes with strong conviction; reviews main points, suggests call to action

Paragraph Order:  In writing, the number of paragraphs for each area may vary.  The first three points may form one or two paragraphs.  The Refutation may be one or two paragraphs.  The Confirmation may be one, two, or three paragraphs.  The order also may change.  The Refutation may come after the Confirmation.

   Sample Persuasive (Argumentative) Outline

Title

Thesis Statement

I.  Introduction

     A.  Lead (material to get the reader’s attention)
            1.  

            2.

     B.  Statement of the Case (the problem or situation)
            1.  

            2.

     C.  Proposition Statement  - thesis

II. Refutation

A. 1st Idea that is incorrect

B. Counter-argument

C. 2nd Idea that is incorrect

D. Counter-argument

E. 3rd Idea that is incorrect

F. Counter-argument

III. Confirmation, one example

A. Explanation

B. Quote

C. Summary

IV.  Confirmation, second example

A. Explanation

B. Quote

C. Summary

V.  Confirmation, third example

    A. Explanation

    B. Quote

    C. Summary

VI.  Digression 

A. Appealing anecdote

B. Example

C. Summary

VII.  Conclusion

A. Restatement of thesis

B. Importance (implications of argument)

C. So what - Clincher
Rhetoric and Aristotle:

Aristotle provided us the first definition of rhetoric. Rhetoric analyzes the relationship among audience, purpose, and speaker/writer. The speaker/writer adopts a role or persona, considering effective purpose and audience, and selecting appeals appropriate to his or her purpose.

 “. . . rhetoric refers to the art of finding and analyzing all the choices involving language that a writer, speaker, reader, or listener might make in a situation so that the text becomes meaningful, purposeful, and effective for readers or listeners.  This definition, a paraphrase of one offered by Aristotle in the first systematic textbook on the subject, The Art of Rhetoric, written in the fourth century B.C.E., incorporates not just the textual features but also the art of finding and analyzing – and if appropriate, using – those features.”       

                         

  David Jolliffe, qtd. in Puhr, Kathleen, AP English Language & Composition
· Rhetoric involves producing meaningful, effective texts, as well as analyzing how writers produce meaningful, effective texts.

· Writers always consider their rhetorical situation: the time, place, and audience, including the purpose for writing as well as the most appropriate genre for their work.

· Traditional canons of rhetoric:

· Invention:  How do writers create ideas most effective for their audience?

· Arrangement:  What order, structure, or organization do writers choose for the most effective text for the audience?

· Style: What choices do writers make with sentences and words for maximum audience appeal?

· Memory:  In the past, writers would memorize their pieces for delivery;  now, how will writers connect to their audiences’ “cultural memory”?

· Delivery: How is text delivered – printed form, Internet, multimedia, and so on?

· Appeal to logos, the audience’s need for purpose, meaning, and effective presentation, is important.

· Appeal to ethos, providing support for the writer’s credibility and character, is vital.

· Appeal to pathos, connecting to the audience’s emotions and interest, is part of the writer’s job.

· All of these elements contribute to the rhetorical situation.

SOAPS Model for Critical Reading (from bengalenglish.org, Writing Guide)
What is the SUBJECT(S)?
The general topic, content, and ideas contained in the text. You should be able to state the main subjects in a few words or less.

What is the OCCASION? (or CONTEXT)
The time, place, context or current situation of the piece. It is particularly important that you understand the context that encouraged the writing to happen, but don’t confuse occasion with purpose. Also think of it as the “genesis” of the writing, or what possibly got it started. Why did the author sit down and write this piece? How did events encourage the writing?

Who is the AUDIENCE?
The group of readers to whom this piece is directed (target audience). The audience may be one person, a small group, or a large group. Try to be as specific as possible in your description. Authors do not just write and hope someone will read, they write for a specific audience and hope for a possible broader audience than intended. Imagine the author having a conversation. Who is he sitting across from? Who is the hoped-for audience?

What is the PURPOSE?
The reason behind the text. This is especially important for examining rhetoric. You can not examine the logic or argument of a piece until you know the reason for the piece, or what the author is trying to tell you. What does the author hope the reader will take from the piece? (OCCASION is the beginning, PURPOSE is the end)

Who is the SPEAKER? (with literature it could be the persona or narrator)
-What is his/her ATTITUDE? (context + opinion or bias) Look for manipulation of reader by the author
-What is their TONE? (occasion + purpose)
The voice which tells the story. When you approach a piece of fiction, you often believe that the author and the speaker of the piece are one and the same. They fail to realize that in fiction the author may choose to tell the story from any number of different points of view, or through different methods of narration and characterization. You need to be able to differentiate between the author and the narrator, understanding that what the narrator believes may not be true for the author. In nonfiction it is important that the student not just identify the author, but also analyze the author’s attitude toward the subject and audience and the “tone of voice” that is used in the selection.

NOTE    The speaker’s purpose and subject can be entirely different things, either for purposes of satire or manipulation. Be careful to analyze for the author’s intended message.   
 SOAPStone Model  notes for readings.


For each element,  write a sentence or two giving facts and ideas from the reading.  Keep notes like these for each reading until the unit is 
finished; turn in for points.
Title, author:  

Subject  ~ the general topic, content, and ideas
Occasion (or Context) ~ the time, place, context, or situation: why the author wrote the piece.
Audience ~ the reader or readers to whom this piece is directed.
Purpose ~ the reason behind the text; what the author hopes the reader will take from the piece.
Speaker ~ narrator or persona: the voice which tells the story


Attitude (context + opinion or bias) – 

Tone (occasion + purpose) – 

Holistic Scoring Rubric  (from the Montana Commissioner of Higher Education’s Writing Proficiency Website - http://webwriters.msugf.edu/HolisticScoring.htm)
Upper-range papers These papers clearly engage the issue identified in the prompts and demonstrate superior skill in organizing, developing, and conveying in standard written English the writer's ideas about the topic. 

[6] These papers clarify a position on the issue defined in the prompt, providing extensive and compelling evidence.  Organization is unified and logical, with effective transitions.  Language use is fluent with well-controlled sentences, clear and effective expression of ideas, and precise word choice.  While there may be a few errors in grammar, usage, and mechanics, an outstanding command of language is apparent. 

[5] These papers clarify a position on the issue defined in the prompt, providing moderate and relevant evidence.  Organization is unified and coherent and transitions are used.  Sentences are almost always well controlled, expression of ideas is usually clear, and word choice is often precise.  While there may be a few errors in grammar, usage, and mechanics, a good command of language is apparent. 

Mid-range papers Papers in the middle range demonstrate engagement with the issue identified in the prompt but do not demonstrate the evidence of writing skill that would mark them as outstanding. 

[4] These papers state and support a position on the issue defined in the prompt with some elaboration or relevant explanation.  Organization is generally clear.  Sentences are usually well controlled, expression of ideas is usually clear, and word choice is appropriate for the topic.  A competency with language is apparent, even though there may be some errors in grammar, usage, and mechanics. 

[3] These papers state and support a position on the issue defined in the prompt with a little elaboration or explanation.  Organization is clear enough to follow without difficulty.  Sentences are usually well controlled, expression of ideas is at times awkward or unclear, and word choice may at times be inaccurate or inappropriate.  A basic control of language is apparent, even though there may be frequent errors in grammar, usage, or mechanics. 

Lower-range papers Papers in the lower range fail in some way to demonstrate proficiency in language use, clarity of organization, or engagement of the issue identified in the prompt. 

[2] These papers show significant problems in one or more areas.  They may state a position on the issue defined in the prompt but support may be minimal or irrelevant.  Organization may lack clear movement or focus, making the writer's ideas difficult to follow.  Sentences may often be unclear, expression of ideas may often be awkward or unclear, and word choice may often be inaccurate or inappropriate.  Numerous errors in grammar, usage, or mechanics show poor control of language and may at times impede understanding. 

[1] These papers have severe problems in one or more areas.  The writer may not state a position on the issue defined in the prompt or provide support.  Problems with organization and lack of focus may make the paper very difficult to follow.  Sentences may seldom convey meaning clearly, expression of ideas may be very unclear and confusing, and word choice may often be inaccurate or inappropriate.  Severe problems with grammar, usage, or mechanics show very poor control of language and may significantly impede understanding.
[0] These papers cannot be scored with the rubric (completely off-topic, illegible, inappropriate or obviously interrupted) 




Guidelines for Formal Outlining:
· Write your thesis statement at the top of the page.

· Group main headings under roman numerals (I, II, III, IV, and so forth), and place them flush with the left-hand margin.

· Indent each subheading under the first word of the heading above it. Use capital letters before major points and numbers before subtopics.

· Capitalize the first letter of the first word of each heading.

· Make your outline as simple as possible, avoiding overly complex divisions of ideas. (Try not to go beyond third-level headings – 1, 2, 3, and so on).

· Your outline should be either a topic outline, with headings expressed as short phrases or single words (“Advantages and disadvantages”) or a sentence outline, with headings expressed as complete sentences (“The advantages of advanced placement chemistry outweigh the disadvantages”).  Never use both phrases and complete sentences in the same outline.

· Express all headings at the same level in parallel terms.  (If Roman numeral I is a noun, II, III, and IV should also be nouns.)

· Make sure each heading contains at least two subdivisions.  You cannot have a 1 without a 2, or an a without a b.

· Make sure your headings don’t overlap.

Formal Outline Example:

Speaking Out

Thesis statement: As I look back on the situation, I wonder why I kept silent and what would have happened had I acted.

I. Introduction

      
 A. Anecdote about another incident

 B. Statement of topic, problem
    C. Thesis

II. The incident

A.  Taking test

B.  Witnessing cheating

C.  Reacting

      1. Anger

      2. Dismissal

III. Reasons for keeping silent

     A.  Other students’ attitudes

     B.  My fears

IV. Current opinion of cheating

     A.  Effects of cheating on education

           1. Undercuts the process

           2. Is unfair to teachers

     B.  Effects of cheating on students

V. Conclusion

     A. Restatement of thesis

     B.  Importance

     C.  Clincher

MODES OF EXPOSITION BASED WRITING

ENGLISH I

Cause/Effect.  The cause and effect essay explains why something happened.  The cause and effect essay focuses on the relationships between actions, motivations, or attitudes and the consequences which follow. The thesis of the cause and effect essay focuses on the significance, importance, relevance, or value of those consequences.

Process Analysis.  In a process essay, the thesis deals with the significance, importance, or relevance, or value of the process. The body of the essay describes the process in detail. Generally, the conclusion of the essay returns to the significance, importance, relevance, or value of the process.  For a process essay to be effective to a general audience, the significance, importance, relevance, or value for the reader cannot be isolated to a single location or community – it must, in some sense, be universal.

ENGLISH II

Comparison/Contrast.  In the comparison/contrast paper, the significance, importance, relevance, or value of the essay lies in the reason for doing the comparison/contrast, and this is where the thesis will focus attention.  If you are writing a comparison/contrast essay, there must be a clear reason for comparing or contrasting the items in the essay.

Example. Expository essays. explain the significance, importance, relevance, or value of some topic. An illustration or example essay does this by providing examples in support of a thesis.  The thesis provides the reason for discussing the subject, its significance, importance, relevance, or value. The examples illustrate that significance, importance, relevance, or value. Examples, therefore, provide the evidence that “proves” the thesis.

ENGLISH III

Division and classification is an important rhetorical strategy when the writer wants to analyze and then group similar items or divide one item up into parts. Classification examines more than one item and then separates the items into groups according to their similarities on a specific principle or criteria. Critical thinkers rely on the power of classification during the analysis of complex information. Research results may need to be classified before they can be reported. A description or explanation may need to be divided up into useful categories so that the information is organized and meaningful.

By breaking down the whole into manageable and useful parts, a thinker can reach more reliable conclusions. Division breaks one item into meaningful parts and then examines the parts in relationship to the whole. Writing assignments which call for “analysis” are often asking the writer to parse an idea, event, or text according to specific principles or features. What these principles or features are depends on the discipline and the purpose of the analysis.

Persuasion.  In one sense, every essay is an argumentative essay in that the writer is providing evidence in support of a thesis.  However, writers generally see argument essays as essays that seek either a change in behavior or a reorientation in thinking. Argumentative pieces are usually classified as debate, rogerian, or persuasive.

ENGLISH IV

Definition. Definitions are necessary to clarify abstractions, explain unfamiliar terms, or distinguish one idea from another similar idea. A short essay may be an extended definition using other rhetorical strategies to develop the main concept. A paragraph’s purpose may be to define an idea. A term can usually be defined briefly. But avoid the use of the clichéd “according to Webster’s” definition. Definitions should create meaning, not just report undigested information. Other rhetorical strategies such as exemplification, classification, and comparison are necessary when creating a richly detailed definition.

Analysis. Analysis seeks to move beyond describing or narrating events and evaluating or measuring their significance. A book review not only summarizes a new book but comments on its contents, style, and accuracy. A stock broker analyzing a company not only reports on obvious facts, but examines whether it would make a sound investment. A doctor’s diagnosis often consists of analysis of observations and test results.

The Three Level Approach to Literature
Virtually all literature – stories, poems, novels – originates from a deep place of passion or insight within the author.  Most seek to take the reader along on the journey they have crafted with words and images.  That journey can be experienced on three distinct levels:  the factual level, the interpretive level, and the evaluative level.  Each succeeding level requires an increased amount of critical and reflective thought on the part of the reader.  Such thought is often expressed in the form of questions and discussion.

Factual Level  -  This is the level of basic reading of facts and using vocabulary. The story generally provides the who (characters), what (plot events), when and where (setting) as facts. The answers to a factual question are so basic that you can point at the answers right there in print.  Sometimes this level is also referred to as “Right There” or the literal level of understanding.  Although reader text interaction is necessary, this level of story understanding is the lowest level of comprehension.  A reader dealing with the factual level of information can be said to be “reading in the lines.”  Some examples of factual level questions are:


Who is the main character?


What events in the story led to . . . ?


Who said . . . ?
Interpretive Level  - This is the level of ideas and understanding. At this level the reader makes inferences, connections, educated guesses, predictions, generates theories, and draws conclusions. Interpretive questions are typically of a why or how nature.  Interpretive questions can be generated and answered by going back to the factual level, gathering facts and details, and drawing conclusions about what those facts mean. This is the level at which the reader is beginning to use his/her experience, background, and reasoning ability to infer or understand information not explicitly stated.  At the interpretive level the student should be able to return to the text and utilize support from the story facts for his/her thinking.  the student is said to be “reading between the lines” at the interpretive level.  Some examples of interpretive questions are:


What is the point of this story?


How does the author reveal his feelings about human nature through the characters?


Which of the following adjectives describes the main character?  Why?

Evaluative Level –  This is the level at which the student uses such thinking processes as questioning, analyzing, judging, and evaluating the ideas of the author.  Such judgments may be as simple as right/wrong, good/bad, like/dislike, innocent/guilty.  To answer an evaluative question, you must take the facts and interpretations out of the story and examine them according to your own value system, personality, and the world around you.  This is the most personal level of comprehension.  Jumping to this level too soon is sometimes called prejudice.  Even if you forget the factual and interpretive levels of ideas, this is the level where the story becomes part of who you are and your total life experience.  Research suggests that the brain cannot distinguish between the imagined and the experienced event.  Although we would rather live most things than read about them, reading and thinking at higher levels expands our lives in ways yet to be discovered.  Evaluative thinking is sometimes called “reading beyond the lines.”  Examples of different qualities or classifications of evaluative questions include:


Lame –   Did you like the story?

Better, but still the easy way out –    If you were ____, would you have ____?

Now you’re cooking –    Have you ever ______________?  Explain using an example.
Examples of factual, interpretive and evaluative questions from Jack and the Beanstalk:

Factual – 
What did Jack receive in payment for the cow?



What did Jack find at the top of the beanstalk?

Interpretive – 
Why were the beans thrown out of the window and not planted in a garden?



Why did Jack think that climbing the beanstalk was a method of seeking his fortune? 

Evaluative – 
Was it right for Jack’s mother to throw the beans out the window?  

(Good example) Have you ever been angry because someone did something that you thought was stupid? Explain and give an example.




Thanks to Tom Albrecht 
Save this handout.  As we study and use these terms, you will have quizzes and tests on them.  All handouts and information will be used throughout the year.





Also see http://hhswritingguide.pbworks.com/  for further grammar and writing suggestions.	











The arrow affected           The effect was


    the aardvark.                     eye-popping.








As a single footstep will not make a path on the earth, so a single thought will not make a pathway in the mind. To make a deep physical path, we walk again and again. To make a deep mental path, we must think over and over the kind of thoughts we wish to dominate our lives.


	Henry David Thoreau





Preposition Song


 Sung to the tune of Yankee Doodle





With on for after at by in


beside beneath according to


among above from outside through


against around inside into





despite below beyond between


\within without of up down off


out of near toward opposite


onto about along side





FINDING PARTS OF THE SENTENCE:


(1) What is Verb?


(2) What is Subject? (What is doing the action?)


(3) What type of Verb is it?  (AV or LV)


(4) What complement follows Verb?


(See Sentence Patterns below.)





SENTENCE PATTERNS 


(simple sentences)


S + V


S + AV + DO


S + AV + IO + DO


S + LV + PN


S + LV + PA





Addition


also


and


besides


furthermore 


in addition


indeed


in fact


moreover


so too








Example


after all


as an illustration


for example


for instance


specifically


to take a case in point








Cause and Effect


accordingly


as a result


consequently


hence


since


so


then


therefore


thus





Concession 


admittedly


although it is true


granted


naturally


of course


to be sure








Contrast


although


but


by contrast


conversely


despite the fact that


even though, however


in contrast


nevertheless


nonetheless


on the contrary


on the other hand


regardless


whereas


while yet





Elaboration


actually


by extension


in short


that is


in other words


to put it another way


to put it bluntly


to put it succinctly


ultimately





Conclusion 


as a result


consequently


hence


in conclusion


in short


in sum


therefore


thus


to sum up


to summarize





Writer’s tools include the following:	





*carefully chosen  action verbs


* concrete, physical details


* intentional short sentences alternating with longer sentences


* one sentence paragraphs


* rhetorical questions


* polysyndeton (the use of a conjunction several times in one sentence: “sirens and melting ice caps and radioactive gleamings”)


* metaphor (“battling the snagged sheets”)


* syntactical repetition for effect (“I was a witness.  I saw it happen.”)


* allusion – to historical events, literature, or mythology





           (Barry Gilmore and Kaplan, Alexander. Tim O’Brien in the Classroom. Illinois: NCTE, 2007)
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Sock Sort pattern





Thesis


I.  Similarities of 


	“A” and “B”


II. Differences of


	“A” and “B”


Conclusion








Tennis Court pattern





Thesis


I.   Point 1


     a. “A”


     b. “B”


II.  Point 2


     a. “A”


     b. “B”


III. Point 3


     a. “A”


     b. “B”


Conclusion








How different?


with regard to 





How alike?




























































































    Voice





Writing may be analyzed for what have been called the Six Traits: Ideas, Organization, Voice, Word Choice, Sentence Fluency, and Conventions.  The term Voice covers a complex understanding of how an author’s words make his or her writing distinct.   “Through voice we come to know authors; by exploring voice, we learn to wield language” (Dean xi).  





Five elements of Voice may be distinguished:


Diction (word choice) is the foundation of voice and contributes to all its elements. Good writers employ words that are clear, concrete, and exact. Diction depends on topic, purpose, and occasion. Diction can impart freshness and originality to writing.


Detail (facts, observations, and incidents) is used to develop a topic, shaping and seasoning voice. Detail makes an abstraction concrete and specific.


Imagery (verbal representation of sense experience) brings the immediacy of sensory experience to writing and gives voice a distinctive quality. All five senses may be involved.  Imagery depends on both diction and detail, and may evoke vivid experience.


Syntax (grammatical sentence structure) controls verbal pacing and focus. The way words are arranged in sentences is often prescribed, with a subject and verb and particular word order, writer also may change normal word order for emphasis or development of personality. Sentence length may also be manipulated; short sentences or long may have unique effects.


Tone (expression of attitude) gives voice its distinctive personality.  “The writer creates tone by selection (diction) and arrangement (syntax) of words, and by purposeful use of details and images.  Identifying tone requires careful reading, sensitivity to diction and syntax, and understanding of detail selection and imagery” (Dean xiv).








SIX PLUS ONE TRAITS “AT A GLANCE”  Source:  Northwest Regional Educational Laboratory








PRESENTATION  is how the writing looks on the page.  Easy to read.  Everything in the right place.  Even margins frame the text.  Perfect font size and style. This is a finished copy, one to be proud of.





VOICE


The voice is the writer coming through the writing.  It is the heart and soul of the writing, the magic, the wit, the feeling, the life, and breath.  It is unique to each writer.  When a writer is 1) engaged personally with the topic, and 2) aware of communicating with an audience, he/she imparts a personal flavor to the piece that is unmistakably his or hers alone.


Voice:


Sounds like a particular writer


Writing has style, flavor


Makes me respond.  





IDEAS


Ideas are the heart of the message, the content of the piece, and the main theme, together with all the details that enrich and develop that theme.  When the ideas are strong, the message is clear or the storyline is easy to follow.  Things make sense.  The secret all lies in the details: Strong writing always includes details that are clear, interesting, and less than obvious. 


Ideas:


Get and hold my attention


Has a main idea or thesis


Add interest or important information





WORD CHOICE


Word choice is the use of rich, colorful, precise language that communicates not just in a functional way, but in a way that moves and enlightens the reader.  Effective word choice is characterized by the ability to use everyday language naturally and in a fresh and unexpected way.


Word Choice:


Makes me say, “Yes, that’s just the right word or phrase.”


Words are used correctly.


Long after reading, some words still tug at my memory.





CONVENTIONS


Conventions are textual traditions. They have grown out of a need for some conformity to make text penetrable and easier to follow. Anything a professional proofreader would deal with in getting text ready for publication falls under this heading: spelling, punctuation, grammar and usage, paragraphing, and capitalization.  


The writing is clean and polished.


Careful, controlled use of conventions makes reading easy.


Spelling, punctuation, grammar, capital letters and paragraph indenting all attended to.





SENTENCE FLUENCY


Sentence fluency is the rhythm and flow of the language, the sound of word patterns, the way in which the writing plays to the ear, not just the eye.  Fluent writing has cadence, power, rhythm and movement. Sentences vary in both length and style, and are so well crafted that reading aloud is a pleasure.


It’s smooth going – easy on the ear.


Almost every sentence begins in a slightly different way OR


Repetition is rhythmic and stylistic, not annoying.








ORGANIZATION


Organization is the internal structure of writing – like the framework of a building or the skeleton of an animal.  It holds things together and gives the whole piece form and shape.  In a well-organized writing, the beginning builds a sense of anticipation in the reader;  the ending wraps things up in a satisfying way.


Organization:


Has a logical order or pattern


Ends well.  Ties up loose ends.  Doesn’t stop abruptly.


Main points easy to follow.








Grammatical Foundations for Composition


				thanks to Cooper


I.  Essay 


    A. Structures 


    B. Paragraph transition (paragraph hooks) 


    C. Diction 


     D. Voice 


     E. Point of view 


II.  Paragraph structure 


     A. Paragraph unity 


     B. Paragraph coherence 


     C. Paragraph development 


III. Clauses 


      A. Subordinate clause vs. main clause 


      B. Clause vs. phrase 


           1. Subordinate conjunctions 


            2. Relative pronouns 


            3. Noun, adjective, adverb clauses               


IV.  Phrases 


       A. Prepositional phrase 


            1. Adjective phrases 


            2. Adverb phrases


       B.  Appositive phrase 


       C. Verbal phrases 


             1. Gerund phrase 


             2. Participial phrase 


       D.  Infinitive phrase 


              1. used as noun, adjective, adverb


	 2. not split 


        E. Dangling, misplaced modifiers


        F. Sentence reduction, expansion 


V.    Sentence structure 


        A. Coordinate conjunctions (parallelism) 


        B. Correlative conjunctions (parallelism) 


        C. Sentence types 


        D. Sentence variety 


VI.    Mechanics 


         A. Punctuation 


         B. Capitalization 


VII.   Sentence parts 


        A. Subject, predicate 


        B. Being/linking vs. action verbs 


        C. Transitive vs. intransitive verbs 


        D. direct/indirect objects vs. predicate nouns/adj.                   


        E. pronoun case 


VIII.  Parts of speech
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Brush Stroke

Participles

Absolute Phrase

Appositive Phrase or Transposed Appositive

Adjectives Shifted Out-Of-

Order

Infinitive Phrase

Gerund Phrase

Periodic Sentence


Working Definition

-ing verbals (present) or -ed, -d, -en, -t verbals (past) working as adjectives tacked on beginning or end of sentence

a noun follows a participle to create a modifying phrase

a noun that adds a second image to a preceding noun or renames that noun

a strategy that leaves one adjective in its original place and shifts two after the noun or moves all adjectives to reside in an alternate but appropriate location

a verbal formed with to plus a verb

-ing verbal working as a noun

a sentence whose subject is closest to the period


Example

The dog slumped to the ground, panting from exhaustion and licking his sore paws. Threatened by the approaching storm cloud, the picnic lost its joyous nature.

Eyes watering, nose running,

she forced herself to endure the remaining classes despite symptoms of a cold. In the basement, he found an old wheelchair, dust covered and cobweb draped.

The raccoon, a scavenger, enjoys eating turtle eggs. Captain of the football team, Sam was

nominated most likely to succeed.

Silently, the moon slid across the sky, serene and peaceful.

To grow tall and strong, you

have to eat vegetables, at least according to my parents.

Worrying about the little things

can make people ill over time in a
psychosomatic reaction.

Between the trees and through the river plunged the tireless soldiers.

 

Parallel Structure


repetition of the same grammatical form used to create rhythm and to add detail


Sometimes weary, sometimes overwhelmed, sometimes beaten, she remained hopeful nevertheless.

 

Prepositional Phrase


a phrase that works as either an adjective or an adverb to give location or to show relationship of ideas


Beneath the dripping faucet,

rust had corroded the pipes.

Adverb Clause

Adjective Clause


a clause that begins with a subordinating conjunction, answers when, where, why, how, or to what extent; and adds detail to a verb, adjective, or adverb

a clause that begins with a relative pronoun (who, whom, whose, which, that) and adds detail to a noun


Although the sun had set, an

ethereal afterglow filled the sky.

Bacteria, which were the first organisms on earth, are helpful more often than they are harmful.

Action Verbs or Verb Chains


vivid verbs that offer an alternative to passive voice and to weak voice, "be" verbs


In December, the wind wraps
itself around bare trees and twists
in between husbands and wives
asleep in their beds. It shakes the
shingles from the roofs and sifts
rough cracks into plaster.




Nolan, Harry. Image Grammar,Portsmouth: Heinemann,1999.












